N

TRAINING FOR PRIMARY SCHOOL
TEACHERS IN CRISIS CONTEXTS §

Child Protection,
Well-being and
Inclusion

MODULE 2 &
PARTICIPANT HANDBOOK |:

TlCCIC S Contexts






Table of Contents

Module 2: Child Protection, Well-being and Inclusion

Handout 2.0 - Skills and Strategies Worksheet

Session 1: Introduction to Child Protection and Child Rights
Handout 2.1A - Child Needs Drawing
Handout 2.1B - Child Rights Statements
Handout 2.1C - Child Rights Scenarios
Handout 2.1D - Story of Protective and Risk Factors
Handout 2.1E - Identifying Signs of Distress Chart

Session 2: Creating a Safe Space
Handout 2.2A - Speaking out Against Sexual and Gender-Based Violence
Handout 2.2B - Positive Discipline
Handout 2.2C - Classroom Activities and Routines

Session 3: Inclusive Classrooms
Handout 2.3A - Experiencing Exclusion
Handout 2.3B - Inclusion Scenarios- Obstacles and Solutions

Session 4: Teaching Life Skills
Handout 2.4A - Scenario #1 - Preventing Iliness
Handout 2.4B - Scenario #2 - SGBV
Handout 2.4C - Scenario #3 - Tolerance
Handout 2.4D - Scenario #4 - HIV Prevention
Handout 2.4E - Understanding Social-Emotional Learning

Session 5: Seeking Further Support for Children
Handout 2.5A - Community Map Visual
Handout 2.5B - Community Map Directions and Questions
Handout 2.5C - Responding to Abuse
Handout 2.5D - Story of Abuse

Additional Reflection, Collaboration and TLC Activities

O 00 O U

"
12

14

17
18

21
23
25
27
29

31
32
33
36

37



Handout 2.0 - Skills and Strategies Worksheet

STEP 1: SELF-EVALUATION

Review the skills & strategies you can bring to your classroom that you learned in this module. For
each session you will choose one skill or strategy you would like to develop and write it below. It is
important to be honest with yourself and open to learning new things about yourself.

contains:

develop more.

skill.

possible.

Il

Currently do not have this skill.
Need to learn or develop.

| use this skill a little. Need to

Have an average amount of this

| use this skill in the best way

To rate yourself, think of yourself as a water
cup, by shading the amount of water it

Complete the rating for each category:

1. Today: how well do you currently use the

skill?

2. Goal: how well would you like to use the

skill in the next week?

3. Action: what will you do in the next week

to use or practice the skill?

4. Practice: how well did you use the skill
when you practiced it in your classroom?
(to be completed AFTER you have
practiced the skill in your classroom)

Skill/ Strategy

Today

Goal

Action: How will | achieve my goal?

Practic
e

Example: 1 will
incorporate play into my
classroom to promote
child well being

e | will think of a game that can be
used as a warm-up or in a lesson

e Play that game in class at least 2
times this week

Q




STEP 2: PLAN
Choose 1-2 of the skills/strategies from the sessions that you would like to develop. Write an action
plan of the steps you will take to achieve your goal.

Area for Growth:

Action Plan:

Area for Growth:

Action Plan:




STEP 3: REFLECTION & COLLABORATION

Instructions: Step 3 can be completed individually or in a group (TLC). Answer the questions below
independently and discuss your answers in a group if you feel comfortable. Discussion can be used
to identify common challenges and create possible solutions or share resources.

Reflect on how you used a new skill or strategy from the goals that you listed above in your
classroom.

1. What did you do to try a new skill or strategy?
2. What successes and challenges did you have in the classroom?

Learn
3. Brainstorm possible solutions. Consider previously learned concepts.

Plan
4. What will you do again?
5. What will you change or do differently? Share your plan with a peer for feedback.

Take action in the classroom.




Handout 2.1A - Child Needs Drawing

HEAD: Cognitive Needs

HEART: Emotional Needs

HANDS: Physical Needs

> FEET: Social Needs <4



Handout 2.1B - Child Rights Statements

Article 2
All children have rights, no matter
who they are, where they live,
what their parents do, what
language they speak, what their
religion is, whether they are a boy
or girl, what their culture is,
whether they have a disability, or
whether they are rich or poor. No
child should be treated unfairly on
any basis.

Article 12
Children have the right to get
information that is important
to well-being, from radio,
newspaper, books, computers
and other sources. Adults
should make sure that the
information is not harmful,
and help children find and
understand the information
they need.

Article 30
Children have the right to
practice their own culture,

language and religion.
Minority and indigenous

groups need special
protection of this right.

Article 16
Children have the right to privacy.

Article 12
Children have the right to give
their opinion, and for adults to
listen and take it seriously.

Article 14
Children have the right to
choose their own religion

and beliefs.

Article 34
Children have the right to be free
from sexual abuse.

Article 37
No one is allowed to punish
children in a cruel or harmful
way.

Article 31
Children have the right to
play and rest.

Article 39
Children have the right to help if
they’ve been hurt, neglected or

Article 36
Children have the right to
protection from any kind of

Article 19
Children have the right to be
protected from being hurt

Children have the right to live with
parent(s). They have the right to
live with a family who cares for
them.

Children have the right to
food, clothing, a safe place to
live and to have their basic
needs met.

badly treated. exploitation (being taken and mistreated, in body or
advantage of). mind.
Article 9 Article 27 Article 32

Children have the right to

protection from work that
harms them, and is bad for
their health and education.

Article 23
Children have the right to special
education and care if they have a
disability, as well as all the rights in
this Convention, so that they can
live a full life.

Article 16
Children have the right to a
good quality education.
Children should be
encouraged to go to school to
the highest level they can.

Article 24
Children have the right to the
best healthcare possible, safe
water to drink, nutritious
food, a clean and safe
environment.




Article 29
A child’s education should help
him/her use and develop his/her
talents and abilities. It should also
help children learn to live
peacefully, protect the
environment and respect other
people.




Handout 2.1C - Child Rights Scenarios

Story 1: The County Administrator is coming to visit the town. It is decided that a group of
children should perform a song and dance for him. The children that are chosen are all very
good looking and have nice clothes. The poorer children who do not look as nice are not
allowed to take part - even though they are very good at singing and dancing.

Story 2: The School Management Committee decides to build a new sports field for the
children in the village. Children come to the committee to tell them their ideas about what
they want for the sports field. The Committee tells them that they are just children and they
don’t know anything - adults should make all the important decisions, and they don’t listen
to the children and send them away.

Story 3: An eight-year-old boy in the community has a disability. He would like to be in a
regular classroom with his peers, but the school officials feel that he may be better off
staying at home. Both the boy and his parents want him to be in school.



Handout 2.1D - Story of Protective and Risk Factors

Zara emerges from her home in the refugee camp. She gets up before the rest of her family
to go fetch water from the communal water tap in the camp. It’s still dark and Zara is afraid
getting water by herself; she does not feel safe. When she arrives home her mother is very
appreciative, and thanks Zara for the water. Zara puts away the mattresses and blankets and
sweeps the area around their home. She has not had time to do her homework but she has
to finish her housework before she leaves for school. Zara and her sisters then wash and
comb their hair. This is a ritual they have and it is one of the few times during the day when
they get to sit together and talk. For Zara, this is one of the best times of her day. Her
brother, Daniel is just waking up. He has had nightmares about the fighting he witnessed and
has not been sleeping well. Zara gives Daniel, his breakfast before taking her own. Mother
knows that school is important for her children and she encourages them to go to school.
Daniel has a uniform that he takes great pride in; it was a gift from an uncle that believes it’s
very important for boys to go to school. The uncle doesn’t see the value in school for girls
and there isn’t enough money for Zara and her sisters to have uniforms this year.

Zara takes an extra-long route on all the main paths to school because girls were assaulted
on the other paths to school and the men responsible were not punished. Zara arrives late to
class and knows that means her teacher will punish her with the stick. Later in class, the
teacher calls on Zara to read the instructions on the board. Zara is embarrassed because she
cannot read all the words correctly. The class laughs at her and the teacher doesn’t do
anything to stop them. Zara missed many years of school during the conflict and sometimes
the younger students tease her by asking her math questions they know she doesn’t know
the answer to. Zara goes to the latrine to cry. In Daniel’s class the teacher asks everyone to
find a partner. No one wants to be Daniels’s partner because he is from a different country.
Daniel sits by himself; he doesn’t have very many friends. After school, Daniel plays football
with the other boys from school. He loves to be a part of a team and it gives him a sense of
belonging. However, lately Daniel has been picking fights whenever the football game doesn’t
go his way. He has been very angry since they arrived in the camp because his father did not
come with him and he is missing a male role model in his life.

Zara and Daniel are so excited when they come home for lunch because mother has
prepared a special traditional food that is difficult to find in the camp. Daniel prepares tea
for his family and other relatives who live in the camp and have come by to visit. They always
talk about the war and friends who have been killed or disappeared and it makes him sad to
listen and unsure about his future.



Handout 2.1E - Identifying Signs of Distress Chart

Indicator Status: What do you Potential Cause: Why | Follow-up Step: What
see? What is happening? | do you think this is should | do?
happening?
Attendance
Performance/

Achievement

Physical Condition

Emotional Condition

Social Activity,
Relationships,
Interactions
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Handout 2.2A - Speaking out Against Sexual and Gender-Based Violence

Be a positive role model by speaking out against sexual and gender-based violence.

Be aware of gender biases. They encourage gender discrimination. Sometimes teachers’
perceptions of boys are different from their perceptions of girls. For example, some see
boys as being inherently better at maths or ‘naturally clever’ while girls may be seen as
‘quiet, hard workers’. Break the perpetuation of stereotypes and different expectations for
girls/women and boys/men. Raise awareness of gender biases in the classroom and
encourage your colleagues to do the same. Boys are both perpetrators and victims of sexual
violence within schools, so teachers should not focus solely on female victimization.

Make sure that your interaction with boys is similar to your interaction with girls. A
lower frequency and/or quality of teacher interaction with girls can diminish their self-
esteem and self-reliance, which in turn, increases their likelihood of victimization. One way
to encourage girls to participate in the classroom may be to break the classroom into
discussion groups so that girls form the majority of a group or groups. Girls generally feel
freer to express themselves when amongst one another.

Encourage your school to establish a training program for teachers, students and the
community to understand, identify and respond to cases of sexual and gender-based
violence. Training should educate about gender biases which lie at the root of gender-based
violence and should recognize the link between violence against girls at school and lower
numbers of girls attending and remaining in school.

Advocate to train the school staff in sexual and gender-based violence and to strengthen
women’s representation in management structures. Personnel trained in the detection and
support of victims of sexual and gender-based violence enhances violence prevention.
Having women in the management reinforces support for victims, and encourages the
reporting of sexual violence.

HeIp your school and community recognize the need to protect girls and women within
the school environment. In conflict and post-conflict situations, girls and women are
especially vulnerable to conflict-related violence.

Break the silence. speak out against violence and make good use of reporting
mechanisms. Encourage colleagues and students to name perpetrators of violence both
inside and outside schools. In-Class Activity: Call on students to avoid insulting or teasing
each other, especially in regard to sexual differences. Everybody is different, but we are all
equal!

Stopping Violence in Schools: A Guide For Teachers, UNESCO, 2011
http://Junesdoc.unesco.org/images/0018/001841/184162e.pdf
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http://unesdoc.unesco.org/images/0018/001841/184162e.pdf

Handout 2.2B - Positive Discipline
When a child is misbehaving ask yourself the following questions before you take action:

A. Is the student doing something truly wrong? Is there a real problem here, or are you just
tired and out of patience? If there is no real problem, release your stress away from the
student and class. If there is a problem, go to the next question.

B. Think for a moment. Is your student really capable of doing what you expect here? If you
are not being fair, re-evaluate your expectations. If your expectations are fair, go to the next
question.

C. Did your student know at the time that he or she was doing something wrong?

e If your student did not realize she (or he) was doing something wrong, help her
understand what you expect, why, and how she can do that. Offer to help her.

e If your student knew what she was doing was wrong, and she deliberately
disregarded a reasonable expectation, your student misbehaved.

e |If the behavior was an accident, it was not misbehavior.

e If the behavior was not an accident, ask your student to tell you the reasons she has
for doing what she did. Listen carefully and assess before you respond.

Point out the positive. Whenever a student does something helpful, caring, cooperative, or
shows improvement, let them know you’ve noticed and give words of appreciation. For
example, “Deng, | was impressed with the way you solved your homework problem.”

Interact respectfully with students. Treat them as you would like to be treated. Help them
to do better.

Be a guide, not a boss. Be the type of teacher you remember fondly from your school days.

Communicate your expectations to your students clearly and respectfully. Remind them of
your expectations frequently, before the situation and during the situation.

Use humor or distraction. Not every misbehavior that a student commits needs disciplining.
Children, like adults, get tired, frustrated, or bored. Disciplining may not work in such
situations. Try using humor during your lesson to keep everyone interested, not bored.

Allow for natural consequences, but safe ones. If a child repeatedly comes to class late,
don’t become upset. It is the child’s responsibility to come to class on time. Tell him/her that
if his/her tardiness continues, then you will have to send a note home to his parents. If s/he
continues to be late, send the note home and let him face the consequences. He learns that
he is responsible for his behavior and its consequences.

Don’t take a student’s disobedience personally. Children need to express disobedience,

and they need to test limits as part of their development. Don’t feel that this is a threat to
your authority. React in a calm fashion, applying discipline that will enhance self-control.

12



Recognize effort, not correctness. If a student is giving you his or her best, you should be
happy. Trying is the first step in learning even if the child does not get it right immediately.
Let them know that you have faith in their ability.

Adapted from Save the Children, Child Protection Training Manual - Facilitators’ Guide for Teacher Training,
South Sudan Found at file:///C:/Users/SLP/Downloads/child%20protection%20otraining%20manual.pdf

13



Handout 2.2C - Classroom Activities and Routines

Part | - Social-Emotional Well-being Activities and Routines

How can | make my classroom a safe and protective environment?

It is important to make the classroom a friendly environment where children feel safe and
protected. Having a daily routine, setting class rules and empowering children can help
teachers in this task. This section presents a set of different strategies teachers can use and
adapt to their classroom on a daily basis.

Strategies:

Affirmation Adjectives:

Stand in a circle. Each person in turn will say his or her name with an adjective that starts
with the same letter. The word must refer to good qualities. “I’m daring Daniel,” “I’'m
amazing Alice,” “I’m optimistic Okello”.

Affirmation Pages:

For this activity you need a piece of paper and a pen or pencil to give to each student. They
each put their name and a small picture of their face at the top. Then the pages are passed
to the left. Everyone must write a few nice words about the person whose name is on the
paper. Then they pass it to the left again and write on each page as they receive it, till the
pages have been all around the circle and have come back to the students they belong to.

Child’s Name in a Box:

Make a chart at the back of the room with each child’s name in a boxed section. Allow
children to write nice words for other children. Children can also write positive things about
themselves.

Classroom rules and routines:

e Start the day with something interesting such as a song, a joke or an interactive
activity.

e Create a mailbox where your students can send you anonymous correspondence.
Encourage them to share their feelings, their worries and concerns with you.

e At the end of the day, hold an empowering session. Each day, select a different
student and depending on the students’ “age-range”, do one of the following (see
following page):

14



Students Age Activity

0 -7 years Ask a student what makes him/her happy. Ask the rest of the class to
make a drawing representing the selected student in a happy scenario.
When they have finished, ask them to show their drawings to the rest of
the class.

8 - 13 years Ask a student what makes him/her happy or what they dream about.
Organize the class into small groups and to create a puppet show based
on the selected student’s dream to present at the end.

14 or older Ask a student what is his/her dream, what makes him/her happy and
what he/she wants to accomplish. Make the class form a circle. Create a
storytelling activity where one child begins a story about the selected
student, and every other students adds something good to the story.
The story should end by the student achieving his/her dream.

Introducing Each Other:

Let students sit in pairs. Give them five minutes to tell one another about themselves (what
they like, what they are good at doing, what they dislike, some of their achievements and
dreams). After five minutes, come back into the large circle. Go around the circle with each
person introducing his or her neighbor. Eg. “This is Nelson Okot. He lives at home with two
brothers and one sister. He likes playing football and he scored a goal in the last match. He
lives at home with two brothers and one sister. He likes pineapple and he doesn’t like
cassava.”

Invisible Clay:

Sit in a circle in silence. You pretend you have a piece of clay in your hands. Without
speaking, you pretend to slowly shape it into some object the students will recognize (eg. if
you make a hat, finish by pretending to put it on your head). Don’t work too quickly! When
you have finished, people can guess what you made. Then pass the imaginary clay to the next
person to do the same. Continue around the circle. (This is an interesting exercise, because
each person in turn will feel the group watching him or her with close attention and
interest.)

Drama, Song, and Dance:

Traditional songs and dances can be performed. Explaining their meaning can be a good
reminder of belonging and inheritance. New songs, dances, and drama can also be created
by children to express their many thoughts and feelings.

Part 2 - Cognitive Well-being Activities and Routines:

Writing Assignments:
Have your students write about a theme that is relevant to their lives. You can use this
exercise to promote expression as well as to help improve their writing skills.
Possible subjects:
e The most important event of my life

e The best thing that has ever happened to me

15



| am most happy when...

A dream

How | would describe myself

Last week | felt ...because...

My best friend

The person | trust the most and why

Weekly Class Discussions:

1.

2.

Begin by setting aside a time during the week for classroom discussion.

Start your first meeting by explaining the rules of the discussion

e |[tis a place for students to share their ideas and opinions.

e All who want to share must be allowed to share.

e No one may criticize or make fun of anyone else.

Introduce a topic. Example: “Today | think it is important for us to talk about playing
at break time. | have noticed that there is a lot of arguing and fighting. Would anyone
like to share about this?” Use a topic that is relevant to your class.

Allow students to share their feelings and thoughts and then, when appropriate, ask
for possible solutions.

Do not tell them what to do. Try to help them come up with their own solutions. This
enables them to grow in independence, responsibility, and creativity.

When you feel comfortable with the discussions, try allowing the students to come
up with the agenda for the meetings. Leave a space on the blackboard or a piece of
paper in the classroom. Throughout the week if they have a topic they need to
discuss, they can write it on the agenda. Students will begin to discuss topics knowing
that their “community” of peers and teacher will help them come up with a solution.
You may also start regular discussions with a small number of students for a
particular reason. You may use the same steps with this type of group. A possible
time for these discussions may be your break time, lunch, recreation, or after school,
depending on the schedule and the school regulations.

The Two Best Things:

At the end of every day before the children go home, ask them to think of the two best
things that happened during the day. This helps you and the students to leave school on a
positive note. It is not to ignore the negative, but rather to remember the positive parts that
are often forgotten.

16



Handout 2.3A - Experiencing Exclusion

Answer these questions:

1) Qual é o seu nome?

2) What is today’s date?

3) éCon quién vives?

4) X0

5) Vad ar din favorit farg?

6) &I THH?

7) Est-ce que le football est un sport important dans votre pays?

8) Anong kulay ang langit?

9) Futbol iilkende popiiler midir?

10) ni shi na gué rén?

17



Handout 2.3B - Inclusion Scenarios - Obstacles and Solutions

Instructions: Fill in the charts below with potential obstacles and solutions for each student.

1.

A 10-year old girl completes her morning chores for her family. She walks one
kilometer to school alone after a small breakfast. When she gets to school she is tired
and hungry. She is shy and quiet with a few friends spread around the room. The
class is mainly boys and her teacher is male. The class also includes some boys that

are older than the typical age for this standard.

Potential Obstacles

Potential Solutions

18



2. Aé6-year old boy struggles to walk. He has two crutches and he has challenges moving
over long distances. In the class students make fun of him and he often sits in the

back of room and does not like to participate. He does not have any friends in the
class.

Potential Obstacles Potential Solutions

3. Anew student has just joined your class. She does not speak the language of
instruction well. She knows a few words, but cannot recognize letters or written
words in the language of instruction. The teacher does not speak the student’s
mother tongue, however there are some students that do.

Potential Obstacles Potential Solutions

19



4. A7-year old boy struggles to see and his hearing is poor. His sisters help walk him to
and from school everyday. He can read if the words on the page are in large font, but
struggles to see the board at the front of the room. Students generally treat him well,
but do not often include him in conversation or activities.

Potential Obstacles Potential Solutions

5. A1s-year old boy joined the school 6 months ago. He was recruited to fight in his
home country’s civil war at the age of 11. He lost both of his parents in the fighting
and came to the camp alone. He is 15, but his schooling was put on hold due to the
fighting and he is in standard two. The student does not seem interested in learning
and argues when you try to make him participate. He does not finish his work most
days because he gets frustrated when he doesn’t know what to do.

Potential Obstacles Potential Solutions

20



Handout 2.4A - Scenario #1 - Preventing lliness

You’ve noticed over the past 2 weeks there is a terrible cough that is spreading to many of
the students in your classroom. What do you do to protect and empower your students?

STEP 1: Identify the risk factor or the needs of the students.

STEP 2: Identify what life skills students need in order to address that risk.

STEP 3: How can you as a teacher help the students develop that skill?

Through modeling? What behaviors could you model in your classroom to promote that
skill?

Through one-on-one or small group conversation? What could you say to students to help
build a skill or address a risk?

Through class content? What can you teach your students in your class to develop that skill?

21



Through instruction? How can you design or structure your classroom to help promote that
skill?

22



Handout 2.4B - Scenario #2 - SGBV

You overhear a group of girls talking about which route to walk home after school to avoid
the “bad men” that sit under the tree. You find out that one of the girls was sexually
assaulted on their walk home from school last week. What do you do to protect and
empower your students?

STEP 1: Identify the risk factor or the needs of the students.

STEP 2: Identify what life skills students need in order to address that risk.

STEP 3: How can you as a teacher help the students develop that skill?

Through modeling? What behaviors could you model in your classroom to promote that
skill?

Through one-on-one or small group conversation? What could you say to students to help
build a skill or address a risk?

23



Through class content? What can you teach your students in your class to develop that skill?

Through instruction? How can you design or structure your classroom to help promote that
skill?

24



Handout 2.4C - Scenario #3 - Tolerance

You just created a new seating chart for your classroom and one of your students comes to
you after class and says he cannot stay in that seat because the person he is next to is a
different religion and from a different tribe. What do you do to protect and empower your
students?

STEP 1: Identify the risk factor or the needs of the students.

STEP 2: Identify what life skills students need in order to address that risk.

STEP 3: How can you as a teacher help the students develop that skill?

Through modeling? What behaviors could you model in your classroom to promote that
skill?

Through one-on-one or small group conversation? What could you say to students to help
build a skill or address a risk?

25



Through class content? What can you teach your students in your class to develop that skill?

Through instruction? How can you design or structure your classroom to help promote that
skill?

26



Handout 2.4D - Scenario #4 - HIV Prevention

Your students are playing football at recess and you see one of them slide for the ball and
cut his leg on a sharp rock. Another student helps by holding a cloth on it with his bare hand.
HIV is common in your community. What do you do to protect and empower your students?

STEP 1: Identify the risk factor or the needs of the students.

STEP 2: Identify what life skills students need in order to address that risk.

STEP 3: How can you as a teacher help the students develop that skill?
Through modeling? What behaviors could you model in your classroom to promote that
skill?

Through one-on-one or small group conversation? What could you say to students to help
build a skill or address a risk?

Through class content? What can you teach your students in your class to develop that skill?

27



Through instruction? How can you design or structure your classroom to help promote that
skill?

28



Handout 2.4E - Understanding Social-Emotional Learning

Social-Emotional Learning: The processes through which children and adults gain and apply
the knowledge, attitudes, and skills necessary to understand and manage emotions, set and
achieve positive goals, feel and show empathy for others, establish and maintain positive
relationships and make responsible decisions.

1. Executive Function - skills that help us focus our attention, remember instructions and
concepts, successfully juggle multiple tasks and plan for the short and long term future.
QUESTION:

a. Rewrite this definition in your own words on the flipchart.

b. Draw a picture to match the definition.

C. What are some examples of Executive Function?

d. What are some activities you can do with students to practice this skill?

2. Emotional Regulation - skills that allow us to understand our own emotions and positively
manage our feelings.

QUESTION:

a. Rewrite this definition in your own words on the flipchart.

b Draw a picture to match the definition.

c. What are some examples of Emotional Regulation?

d What are some activities you can do with students to practice this skill?

3. Positive Social Skills - skills which allow us to relate to one another in a positive way, through
understanding others’ feelings and behavior and responding in a way that promotes positive social
interaction and reduces conflict.

QUESTION:

a. Rewrite this definition in your own words on the flipchart.

b Draw a picture to match the definition.

C. What are some examples of Positive Social Skills?

d What are some activities you can do with students to practice this skill?

4. Conflict Resolution Skills - skills that help us address any problems and conflicts in a positive
manner as they arise.

QUESTION:

a. Rewrite this definition in your own words on the flipchart.

b Draw a picture to match the definition.

C. What are some examples of Conflict Resolution Skills?

d What are some activities you can do with students to practice this skill?

29



5. Perseverance - skills that allow us to push through challenges and continue to work towards a

realistic goal.
QUESTION:

a.

b.
C.
d

Rewrite this definition in your own words on the flipchart.

Draw a picture to match the definition.

What are some examples of Perseverance?

What are some activities you can do with students to practice this skill?

30



Handout 2.5A - Community Map Visual

31



Handout 2.5B - Community Map Directions and Questions

CIRCLE 1

DIRECTIONS: Write the members of students’ families and the friends who can help and
support them. Write how these family members and friends can help students. Use the
questions below to help you:

QUESTIONS:

a. Who from students’ family and friends can help and support them?

b. How can students’ family and friends help them?

c. When might friends and family not be the appropriate form of support?

CIRCLE 2
DIRECTIONS: Write the people and services at school that can help and support
students. Write how these people and services can help students. Use the questions
below to help you:
QUESTIONS:
a. At your school, who do you think can help students with an emotional issue? A
physical issue? A mental/psychological issue? An academic issue? How?
b. What other people can help students at school?
When might school not be the appropriate place to seek support?

CIRCLE
DIRECTIONS: Write the people and activities in the community that can help and

support students. Write how these people and activities can help students. Use the

questions below to help you:

QUESTIONS:

a. What community organizations and activities allow students to come together and
make friends, or reflect on their lives? How?

b. Who in the community can help a student with an emotional issue? A physical issue?
A mental issue? An academic issue? How?

c. When might school not be the appropriate place to seek support?

CIRCLE 4
DIRECTIONS: Write the people and services that can help and support students from

national organizations and international organizations. Write how these people and

services can help students. Use the questions below to help you:

QUESTIONS:

a. What national organizations are in your community and what services do you think
they could provide to your students?

b. What international organizations are in your community and what services do you
think they could provide to your students?

c. How can you (or your students) contact these organizations?
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Handout 2.5C - Responding to Abuse

Described below are three different situations you are likely to encounter as a teacher at
a school or even as a community member. What should you do in these cases?

A parent or another A child tells you they
You see or suspect adult tells you that they have been abused,
abuse, exploitation or think a child is being exploited or neglected,
neglect. abused, exploited or or the student tells

neglected. someone you know.

Where serious concerns exist and the safety of the child is at risk, act immediately.

1. Thefirst step is to ensure that the child is safe from harm and is in a protected
environment. Be calm, caring, and supportive.

a. Remember the child is never to blame in situations of abuse and should be
told they have done nothing wrong.

b. Listen carefully and let the child tell you the information in his or her own
way.

C. Record what the child tells you and write all the details. This will be important
when you are reporting the situation.

d. All records must be kept securely and confidentially in a place where other
people cannot access it.

2. Use established reporting mechanisms and engage child protection referral system
to ensure child is safe/receiving necessary care.

Record the reporting mechanisms and referral systems here:
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How to talk to a child who’s reporting an abuse or
if a child tells you or wants to talk to you about an abuse:

Stay calm and be reassuring.

Find a quiet place to talk.

Believe in what you are being told.

Listen, but do not press the child for information.

Say that you are glad that the child told you.

Say that you will do your best to protect and support the child.

If necessary/appropriate, seek medical help and contact the police as soon as
possible.

Acknowledge that you will probably need help dealing with your own feelings.

If the child has told another adult, such as another teacher, contact them. Their
advice may make it easier to help the child.

Determine if this incident may affect how the child acts at school. It may be advisable
to liaise with the teachers or head teacher depending on the issue.

Acknowledge that the child may have angry, sad or even guilty feelings about what
happened, but stress that the abuse was not the child’s fault.

Seek counseling for yourself and the child where possible.
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Do

Do Not

Believe the child.

Do not ask accusing questions.

Create a rapport with the child.

Do not be overly formal.

Show a measure of trust.

Do not be impersonal.

Show a measure of accessibility and reliability.

Do not miss appointments keep promises. Do
not read, talk on the phone, etc. when the child is
talking to you.

Assure the child of confidentiality which is
reasonable.

Do not give information about the child unless
professionally required.

Be realistic and explain circumstances as they
are likely to happen.

Do not assure the child about matters you have
no control over.

Ensure privacy is obtained to enable the child
to talk in confidence.

Do not interview in open space where there is
likely to be interruptions and eavesdroppers.

Be patient: let the child go on at her/his own
pace. Changing behavior is difficult and calls for
a lot of patience. You should listen carefully,
patiently and with understanding.

Do not pressure the child to speak. Do not rush
the client.

Accept the child the way s/he is.

Do not be judgmental.

Relaxed atmosphere: The room should also be
comfortable where possible and the
atmosphere relaxing.

Do not go to a place where the child feels the
need to lease as soon as possible.

Commitment: You must should a high degree of
commitment.

When you agree to offers to assist, you have to
be committed. If you are not able to be
committed then it is not useful for you to offer
any assistance.

Adapted from Save the Children, Child Protection Training Manual - Facilitators Guide for Teacher Training,
South Sudan file:///C:/Users/SLP/Downloads/child%20oprotection%2otraining%2o0manual.pdf
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Handout 2.5D - Story of Abuse

You are the Class 6 teacher. You are considered very approachable, friendly, and social and
many children like sharing their problems with you. You have just returned from a training by
Save the Children where you have been taught about child protection risks for children
including sexual abuse of girls in schools. Young Abuk, a class 5 girl, who is usually quiet
comes up to you and amidst tears shares her problem. What emerges is that the
headteacher has been sexually abusing Abuk and she is feeling unwell. She is vomiting and
feels sick in the morning. Be realistic and practical in addressing the questions provided.

a. What can you do about this case? Remember, the person accused is the headteacher?
b. Who must know about it and what should be done?

c. What are the likely consequences of your actions?

d. What can you do to deal with them? (Please be as practical as possible).

The challenges to responding to abuse suggested by participants might include:

Isolation by other teachers who may prefer that the matter be dealt with in-house;
You may be victimized. In some cases, teachers who have reported cases of child
abuse have ended up being transferred, interdicted or have been faced with other
disciplinary action;

There may be attack on your person or property. This is however not frequent;
There may be no support by other teachers or students themselves. For instance, the
headmaster might instruct everyone including the abused girls not to talk to Save the
Children and the teacher who was collaborating was transferred;

There may be attempts to compromise you by offering you bribes or other incentives
both from the parents of the child, the school administration or the abusive teacher.

It is important for the participants to take away from this exercise that despite these hurdles
there is need to take action to protect and defend the child’s rights. There are varied options
depending on the support structures around you.

First of all you need to assist the girl as indicated in this session;

If you are able to, offer all the necessary assistance directly by reporting the matter
to the police and taking all necessary action;

If you fear being victimized, you may report the matter to the next senior officer at
the local education office. This also depends on how independent and supportive the
office is;

You may also advise the student on steps to follow to file criminal charges.

Adapted from: Save The Children, Child Protection Training Manual
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Additional Reflection, Collaboration and TLC Activities

Here are additional ways to build on your skills within this module through an individual
journal reflection or in a discussion with a supportive group of collaborative teachers (TLC)

Reflection & Collaboration Activity #1 - CLASSROOM ACTIVITIES AND ROUTINES
Directions: Each person takes a turn choosing one activity from the Classroom Activities and
Routines Handout. Each person takes 10 min to practice their activity.

1. When you practice the activity, pretend you are in your classroom with your students.

2. When you finish, please say:
- What went well

- What was difficult

3. The other people in your group should say
- What you did well

- How you can improve

If you are not able to meet with other teachers, you can practice on your own using the Classroom
Activities and Routine Handout. Pick an activity to use in your classroom.

Remember these are activities that help to create a social, emotional, and cognitive safe space in
school.
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Reflection & Collaboration Activity #2 - TAKING THE HUMAN RIGHTS TEMPERATURE OF
YOUR SCHOOL

Directions: Take the human rights temperature of your school. Read each statement and assess
how accurately it describes your school community in the blank next to it. (Keep in mind all
members of your school: students, teachers, administrators, and staff). At the end, total up your
score to determine your overall assessment score for your school.

RATING SCALE: 1-no/never  2-rarely 3 - often 4 - yesfalways
___ 1. My schoolis a place where students are safe and secure. (Art. 3 & 5)
2. All students receive equal information and encouragement about academic
and career opportunities. (Art. 2)
___3. Members of the school community are not discriminated against because of
their life style choices, such as manner of dress, associating with certain
people, and non-school activities. (Art. 2 & 16)

____4. My school provides equal access, resources, activities, and scheduling
accommodations for all individuals. (Art. 2 & 7)

___ 5. Members of my school community will oppose discriminatory or demeaning
actions, materials, or slurs in the school. (Art. 2, 3, 7, 28, & 29)

6. When someone demeans or violates the rights of another person, the violator
is helped to learn how to change his/her behavior. (Art. 26)

___ 7. Members of my school community care about my full human as well as
academic development and try to help me when | am in need. (Art. 3, 22, 26 &
29)

8. When conflicts arise, we try to resolve them through non- violent and
collaborative ways. (Art. 3, 28)

___9. Institutional policies and procedures are implemented when complaints of
harassment or discrimination are submitted. (Art. 3&7)

10. In matters related to discipline (including suspension and expulsion), all
persons are assured of fair, impartial treatment in the determination of guilt
and assignment of punishment. (Art. 6,7, 8, 9 & 10)

11. No one in our school is subjected to degrading treatment or punishment.
(Art.5)

12. Someone accused of wrong doing is presumed innocent until proven guilty.
(Art. 11)

____13. My personal space and possessions are respected. (Art. 12 & 17)

____14. My school community welcomes students, teachers, administrators, and staff

from diverse backgrounds and cultures, including people not born in the USA.
(Art. 2, 6,13, 14 & 15)

____15. | have the liberty to express my beliefs and ideas (political, religious, cultural,
or other) without fear of discrimination. (Art. 19)

16. Members of my school can produce and disseminate publications without fear
of censorship or punishment. (Art. 19)

____17. Diverse voices and perspectives (e.g. gender, race/ethnicity, ideological) are

represented in courses, textbooks, assemblies, libraries, and classroom
instruction. (Art. 2, 19, & 27)




RATING SCALE: 1-no/never 2 -rarely 3 - often 4 - yesfalways

____18. | have the opportunity to express my culture through music, art, and literary form.

(Art. 19, 27 & 28)

____19. Members of my school have the opportunity to participate (individually and
through associations) in democratic decision-making processes to develop school
policies and rules. (Art. 20, 21, & 23)

20. Members of my school have the right to form associations within the school to
advocate for their rights and or the rights of others. (Art. 19, 20, & 23)

21. Members of my school encourage each other to learn about societal and global
problems related to justice, ecology, poverty, and peace. (Preamble & Art. 26 &
29)

22. Members of my school encourage each other to organize and take action to
address societal and global problems related to justice, ecology, poverty, and
peace. (Preamble & Art. 20 & 29)

___23. Members of my school community are able to take adequate rest/recess time

during the school day and work reasonable hours under fair work conditions. (Art.

23 & 24)

____24. Employees in my school are paid enough to have a standard of living adequate for
the health and well-being (including housing, food, necessary social services and
security from unemployment, sickness and old age) of themselves and their
families. (Art. 22 & 25)

____ 25, | take responsibility in my school to ensure other individuals do not discriminate
and that they behave in ways that promote the safety and well being of my school
community. (Art. 1 & 29)

TEMPERATURE POSSIBLE = 100 HUMAN RIGHTS DEGREES
YOUR SCHOOL’S TEMPERATURE

Once you (and your collaborative group) have completed and determined your school’s
temperature. Look at statements that received a low score. Pick 3 statements that have
the lowest scores on your list.

1.

Think back on the skills and strategies you learned on how to promote protective, create safe
space and teaching life skills. What can you and your colleagues do to raise the “Human Rights
Temperature” at your school by addressing each of these statements?

Resource: http://www.hrusa.org/hrmaterials/temperature/temperature.shtm#Procedures
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Reflection & Collaboration Activity #3 - IDENTIFY SAFE AND DANGEROUS PLACES IN
YOUR SCHOOL

In your TLC visit the school grounds together and draw a map of your school and the
surrounding areas (e.g. garden, sources of drinking water, roads, toilets).

Then work together to identify dangerous and safe places on the map. If you have colored
pens/pencils color in the map in the following way: red - the highest risk of abuse/danger,
yellow - mild risk, green - safe.

Once you have completed the map discuss the following questions:
1) What types of danger or violence have you identified on the map?
2) Are some areas dangerous for girls, for boys or for both?
3) What can you as teachers do to reduce these risk factors? Make a plan for how you will
make the school a safer place - think about how you could involve your headteacher,

students, parents and the community.
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